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Introduction 
 

All children have the right to education. Inclusive education ensures the participation of all students in 

schooling. It involves restructuring the culture, policies and practices in schools so that they can 

respond to the diversity of students in their locality. Inclusive education:  

 acknowledges that all children can learn  

 acknowledges and respects differences in children: age, gender, ethnicity, language, disability,  

 enables education structures, systems and methodologies to meet the needs of all children  

 is part of a wider strategy to promote an inclusive society  

 is a dynamic process that is constantly evolving. 

Education is recognised as a basic human right by a number of United Nations instruments, from the 

Universal Declaration of Human Rights to the UN Convention on the Rights of the Child. Such 

instruments should not be regarded as guides for practice in particular settings, which all have their 

own unique characteristics, but they do provide a vision, a set of goals and expectations which we can 

try to interpret in ways that reflect the barriers and opportunities relating to education within our own 

changing social settings.  

If we value all our citizens equally, and recognise their fundamental rights to equal participation and 

access to social goods, we must ensure that all have equal access to education. However, it is apparent 

that national education systems exclude millions of children, either by making inadequate or 

inappropriate provision, or by excluding them from education altogether. We need to examine the 

extent to which failure to participate fully in education is an outcome of policies and practices in 

education systems and in schools themselves, as well as broader questions relating to attitudes, 

resources and wider inequalities.  

The principles of inclusive education encompass a much broader range of issues. But the changes 

needed to ensure that disabled children can benefit from education are not very different from the 

changes needed to help all excluded children get an education. It is useful to identify that the inclusive 

school is characterised by a culture that emerges from structures, systems and practices and that in turn 

helps shape and guide these structures and practices in the school. This is a culture that: 

 acknowledges and affirms difference and diversity and the practical implications of this difference and 

diversity,  

 values difference and diversity as a resource,  

 has high expectations of all pupils within a diverse pupil population,  

 emphasises partnership between staff and management, teachers and pupils, school and parents, and 

school and local community,  

 promotes relationships of mutual solidarity, respect and dignity across diversity.  

 prizes participation by all pupils in all areas of school life,  

 challenges negative stereotypes and false assumptions in relation to groups experiencing inequality, 

and 

 seeks equality and inclusion in a context of staff and pupil diversity 

 

 

 

 

 

 



Background to the project SEE-ME 
 

In June 2011, the Education Council adopted a Recommendation on policies to reduce early school 

leaving (ESL)1. It highlights the need for evidence-based and comprehensive policies to reduce ESL. 

In order to be effective, policies against ESL need to address all levels of education. They should be 

cross-sectoral and involve stakeholders from different policy areas such as youth, social/welfare, 

employment and health. They should focus on prevention, intervention and compensation:  

1. Prevention seeks to avoid the conditions from arising where processes leading to ESL can start.  

2. Intervention addresses emerging difficulties at an early stage and seeks to prevent them from leading 

to ESL.  

3. Compensation measures offer opportunities for education and training for those who have dropped 

out. 

 

Purpose of the training material 

 

The objective of the project SEE-ME was to address 1 and 2 objective, consequently the purpose of 

this training material is to assist schools to create a long-term plan to detect and prevent Early School 

Leaving (ESL). The plan will lead to the selection of ESL-prevention policy, strategy and activities 

that address the particular needs of the school. 

The Prevention Plan training material offer step by step advices on how schools and the broader 

community can focus their efforts to keep young people connected to school.  

The training material on Early School Leaving Prevention Plan (ESL-PP) is to create an inclusive 

school through improvement of the school climate and also a process to identify and track pupils who 

are at risk of ESL and respond to the warning signs. The training material contain guidelines regarding 

school-wide actions enabling school taking steps towards excellence by creating an inclusiveness 

atmosphere.  

The content of the training material is developed by partnership in the project “SEE-ME” based on 

best practices in Italy, Netherlands, Spain and Sweden as well as research and best practises from 

available literature with regards to: 

a) Pupils experiences of education in school and at adult community education  

b) Issues of access to education and support services  

c) What schools and communities do to prevent young people becoming disconnected from school? 

d) How the program/solution was developed and sustained  

e) The pathways of young people and how these are managed  

f) How schools, other education providers and agencies have worked together  

g) What works and does not work and in what circumstances.  

 

The actions and approaches in these training material cover prevention and early intervention. Most 

are not new but are unlikely to be effective by themselves. What is required is the selection of 

appropriate actions for each of the following: individual young people and their families, schools – in 

partnership with other education providers and agencies, and in community networks. Actions that are 

coordinated and planned are likely to provide better support for keeping young people connected to 

school. 

 

                                                           
1 Council Recommendation of 28 June 2011 on policies to reduce early school leaving, OJ C 191/2011 (http://eur-
lex.europa.eu/LexUriServ/LexUriServ.do?uri=OJ:C:2011:191:0001:0006:en:PDF). 



The actions are designed as processes for change to enable teams in schools and communities to reflect 

on, review and strengthen practices for keeping young people connected to school. Addressing the 

following questions is a good starting point: 

 

a) What is the most important and urgent problem area and where do we think we can innovate 

successfully?  

 

b) What do we currently know about this problem area?  

c) What are we already doing?  

d) Where are the strengths?  

e) Where are the gaps? What do we need to do to close a gap?  

f) What are our successes?  

 

 

 

Target groups for this training material 

 

The training material is designed to assist leadership teams in schools and communities to work with 

each other and with young people and their families to keep young people engaged in education and 

connected to school.  It provide actions for: 

 

a) Schools  

 

b) Young people and their families  

 

c) Community networks.  

 

 

 

 

  



Chapter 1. What is Early School leaving (ESL)  

 

Why is ESL important?   

Education is vital for economic development. According to Vision 2020, “Education is key component 

of economic growth because it has directly influence on entrepreneurship, productivity growth and 

then increases employment opportunities. Education helps in making potential youth for the 

enhancement of ability, creativity and systematically skills to contest with the fast changing Global 

inclination.  

The consequences of not graduating from high school are increasingly serious for both individuals and 

society as a whole in European Union. An average of 11.0 % of young people (aged 18–24) in the EU-

28 were early leavers from education and training in 2015, in other words having completed at most a 

lower secondary education and not being in further education or training during the four weeks 

preceding the survey. In this article, the terms 'early leavers' and 'early leavers from education and 

training' are used interchangeably. 

Among the EU Member States, the proportion of early leavers in 2015 ranged from 2.8 % in Croatia 

to 20.0 % in Spain2. 

 

 

 

 

 

Definition of ESL? 

The definition of ‘early school leaving’ used at EU level refers to ‘those young people who leave 

education and training with only lower secondary education or less, and who are no longer in education 

and training’. In statistical terms, European ESL rates are measured as the percentage of 18-24 year 

olds with only lower secondary education or less and no longer in education or training3. 

                                                           
2 http://ec.europa.eu/eurostat/statistics-explained/index.php/Early_leavers_from_education_and_training  
3 Early school leavers are defined as persons aged 18 to 24 fulfilling the following two conditions: (1) the highest level of education 

or training attained is ISCED 0, 1, 2 or 3c short, (2) no education or training has been received in the four weeks preceding the survey. 

http://ec.europa.eu/eurostat/statistics-explained/index.php/Early_leavers_from_education_and_training


 Many Member States define and measure ESL differently. ESL can mean leaving education and 

training systems before the end of compulsory schooling; before reaching a minimum qualification or 

before completing upper secondary education. Whilst the term ESL may include all forms of leaving 

education and training prematurely, the term ’school drop-out’ often refers to discontinuing an on-

going course, e.g. dropping out in the middle of the school term. Drop-out from education can occur 

at any time and can be experienced by different age groups. The way ESL is defined plays a crucial 

role in the development of policies to prevent or reduce it. Focussing on school drop-out emphasises 

the need to prevent drop-out from occurring. It also emphasises the need to intervene as early as 

possible. Concentrating on the number of young people who have not completed upper secondary 

education may shift attention to measures helping them to re-enter education and training systems and 

to complete their education.  

The European definition of ESL supports the latter perspective. It refers to young people beyond 

compulsory schooling age who have not completed upper secondary education. However, most of 

them may have discontinued their education years before. European data is not available in relation to 

the number of young people aged 14, 15 or 16 years of age who have dropped out of education each 

year. As such, more direct attention and action is required for this age group.  

In this training material, the term ‘early school leaving’ describes all forms of leaving education and 

training before completing upper secondary. It includes those who have never enrolled and those who 

have dropped-out of education and training. It also includes those who do not continue education and 

training after finishing lower secondary education or those who failed final exams at the end of upper 

secondary education. 

 

Reason motivating ESL 

There is no typical early school leaver. There are many reasons why some young people leave school 

early. The definition of ‘early school leaving’ used at EU level refers to ‘those young people who leave 

education and training with only lower secondary education or less, and who are no longer in education 

and training’. In statistical terms, European ESL rates are measured as the percentage of 18-24 year 

olds with only lower secondary education or less and no longer in education or training4. 

Under such circumstances, young people can struggle to cope with the demands of school. Schools 

can be inflexible in their curriculum and pedagogical actions. For some young people the result is a 

sense of failure and low academic self-worth that can lead to a belief that school ‘isn’t for me’. 

Literature stress the multiple factors that influence young people’s connection to school. 

 

 

 

 

School issues Family and personal issues  

Poor relationships and conflict with 

teachers 

Family conflict, and in some 

cases violence and abuse 
 

 

Falling behind in work High mobility of family  

Feeling pressure or stress in the 

classroom 

Family history of negative 

experiences with school  

                                                           
The reference group to calculate the early school leaving rate consists of the total population of the same age group (18 to 24). All 

measurements come from the EU Labour Force Survey (LFS). 
4 Early school leavers are defined as persons aged 18 to 24 fulfilling the following two conditions: (1) the highest level of education 

or training attained is ISCED 0, 1, 2 or 3c short, (2) no education or training has been received in the four weeks preceding the survey. 

The reference group to calculate the early school leaving rate consists of the total population of the same age group (18 to 24). All 

measurements come from the EU Labour Force Survey (LFS). 



Limited access to help  

Teasing, bullying, not fitting in Difficulties in supporting school 

work  

Negatively judged by teachers and 

peers 

Lack of transport 

 

Poor and/or multiple transitions Parents with mental illness or 

drug-related 

issues 

 

Limited opportunities to experience 

success  

Families under financial pressure 

Working to support the family 

 

 

Perception of curriculum as 

irrelevant  

Difficulties with literacy Trouble managing work and 

school  

Fear of failure Alcohol and other drugs  

Disciplinary problems Mental health  

 

 

 

It is important to ensure that ‘those students who currently derive the least benefit from their schooling 

years are provided with enhanced opportunities to attain academic and social outcomes from their 

learning that are of value in the difficult transitions and pathways that many need to consider 

 

 

  



Chapter 2: The systematic approach to school improvement 
 

A positive school climate is recognized as an important target for school reform and improving 

behavioural, academic, and mental health outcomes for students. Specifically, schools with positive 

climates tend to have less student discipline problems and aggressive and violent behaviour.  Research 

has also shown associations between school climate and lower levels of alcohol and drug use, bullying 

and harassment. In addition to reducing students’ exposure to risk factors, school climate can promote 

positive youth development. For example, a favourable school climate has been linked with higher 

student academic motivation and as well as elevated psychological well-being. Schools promoting 

engaging learning environments tend to have fewer student absences) and improvements in academic 

achievement across grade levels. A positive school climate also has benefits for teachers and education 

support.  

Available literature stress five elements of school climate: 

a) safety (e.g., rules and norms, physical security, social-emotional security);  

b) teaching and learning (e.g., support for learning, social and civic learning);  

c) interpersonal relationships (e.g., respect for diversity, social support from adults, social support from 

peers);  

d) institutional environment (e.g., school connectedness, engagement, physical surroundings);  

e) staff relationships (e.g., leadership, professional relationships).  

 

 

Key factors 

When assessing school climate, educators should consider the following key factors:   

a) Chose a reliable and valid assessment. School climate has multiple features (e.g., safety, interpersonal 

relationships and physical environment); thus, survey instruments should reflect the multidimensional 

nature of the school’s culture. Schools should aim for a survey that addresses the emotional, physical, 

and behavioural aspects of school climate.  

b) Assess annually. School climate should be assessed on an annual basis; thus, surveys should be easy 

to administer.  

c) Survey across perspectives. In order to get a comprehensive view of the school, multiple perspectives 

need to be assessed. Students, families, teachers, administrators, and education support professionals 

should be involved in the school climate assessment.  

d) Communicate findings. An often overlooked, but critical step in the assessment process is sharing the 

results with the school community. School-wide presentations, community discussions, PTA meeting 

Engaging 

Relationship

school 
participation

School 
participation

Security

Emotional 
and physical 

security

Free from 
bullying 

Environment

Academic 
environment  

Disiplinary 
environment 



presentations, and classroom discussions will help gain buy-in for school climate initiatives and future 

planning.  

e) Take action. A core reason for collecting data on school climate is to use it to guide decision-making 

related to the selection of evidence-based approaches for improving school climate and, more broadly, 

for informing school improvement efforts which match the school’s unique needs.  

f) Repeat. Re-assess the school climate annually, celebrate improvements, and plan for the next phase of 

school climate enhancements. 

 

Once a school has measured the school climate and identified areas for improvement (e.g., increased 

supervision in hallways, professional development on cultural diversity), educators need to consider 

ways to change the school norms, values, and expectations. Integrated and multi-tiered models are 

often the most effective approaches (Greenberg et al., 2001; O’Connell et al., 2009). Although there 

is no one-size fits-all program, there are common features of evidence-based practices related to school 

climate enhancement.  

a) Multi-tiered framework. Although the use of a single, targeted program may change specific problem 

behaviours in the school (e.g., bullying), there is growing interest in the use of multi-component 

approaches which provide a continuum of programs and support services in order to both target 

behaviour problems and address the broader social ecology of the school.  

b) Communication across partners. Research indicates that prevention programs are not only more 

effective, but are more likely to be sustained over time if the entire school community (students, staff 

and administrators) contributes to developing the program. 

c) Assess school climate from multiple perspectives. Parents, students, and staff often differ in their 

perceptions of the school climate. While some may debate which perspective is more accurate, it is 

important to understand multiple viewpoints on school climate, including areas of convergence and 

divergence.  

d) Data-based decision making. In order to effectively address the emotional and behavioural needs of a 

school, several different types of data need to be utilized. These data include, but are not limited to: 

student, parent and staff surveys, discipline data (e.g., office discipline referrals, suspensions), school-

wide observational data, as well as school demographics (e.g., enrolment, student mobility). This 

information can inform decisions about implementation of universal, selective, and targeted prevention 

programs. 

 

 

 

The framework for action must be consistent with prevention actions and approaches that are: 

 

a) Solution- not problem-focused  

b) Designed to build on assets and strengths rather than deficits  

c) Proactive rather than reactive  

d) Designed to strengthen partnerships.  

 

Some young people growing up under difficult circumstances require more intensive and creative 

engagement and flexible learning arrangements, although this is not an easy task and cannot be 

managed by school personnel alone. It is also important to note that young people in these 

circumstances recognise that learning is important and offer some important messages about what 

works. 

 

The evidence points to the importance of preventative and early intervention actions that offer support 

and create opportunities with and for young people. Young people need to experience a sense of: 



 

Contribution and citizenship 

a) Opportunities to contribute to things that matter in the school or community and to the young person  

b) Putting thoughts and ideas into action to make a difference  

c) The experience of being a valued participant in society  

d) Meaningful participation and engagement in learning  

 

Competence, confidence and a sense of control 

a) Academic and non-academic achievements  

b) A sense of capability and confidence in learning  

c) Mastery of skills  

 

Connectedness  

a) Good relationships at school with peers and teachers  

b) Help from a supportive network of adults during difficult times and practical help with school work  

c) Learning that is relevant and connected with young people’s lives and worlds.  

 

  



Chapter 3: Improving school climate for prevention of ESL 
 

This chapter highlights actions that can be used in schools to improve outcomes for young people who 

have poor patterns of attendance and are at risk of leaving school early. There are many possibilities 

for action. There is no ‘one size fits all’ or menu of ‘add-on’ programs that will address retention. 

Adding on programs for young people at risk fails to tackle the fundamental changes that are required 

to engage all young people. 

 

The actions are designed as processes for change to enable teams in schools to reflect on, review and 

strengthen practices for keeping young people connected to school. 

 

 

Literature and practise  

 

The conclusions from the literature and from practice indicates that effective actions at the whole-of-

school level address the school climate. The evidence shows that actions in the following areas are the 

most effective. 

 

Promoting quality relationships: 

 

a) Strengthening teacher–student relationships  

 

b) Supporting transitions – particularly for those young people who have experienced multiple transitions  

 

c) Adopting restorative practices  

 

d) Strengthening family–school relationships.  

 

Promoting learning experiences that are relevant and stimulating and offer opportunities for 

meaningful participation: 

 

School 
Climate

Young people’s 
perception of 
school - assess 
school climate

identify and 
review 

priorities

Select action 
for 

relationship, 
learning 

achievement 

Refelect and 
evaluate



 

a) Planning learning for relevance, choice and flexibility  

 

b) Student action teams.  

 

Promoting a sense of achievement, capability and control: 

 

a) Collaborative learning  

 

b) Academic assistance  

 

c) Cross-age tutoring  

 

d) Reviewing homework and assessment actions.  

 

 

 

 

 

Assessing the school climate 

 

 

Young people’s perceptions of school 

 

 

The aim of this action is to gather information about student perceptions of both the social and learning 

environment of school to identify areas of strength and areas that can be improved. 

 

Who is involved? 

 

School leadership team, professional learning teams and students in selected year levels, for example 

all Year 5 students or all Year 8 students. 

 

Why is this important? 

 

The quality of the school environment is central to effective learning and the wellbeing of young 

people. Engagement – the extent to which young people identify with their school and derive a sense 

of wellbeing from their learning – is a crucial determinant of success in school  

 

The following areas are important determinants of connection to school and engagement in learning: 

 

a) relationships in the school and learning environment, for example, liking school, liking teachers, liking 

classes, feeling valued, teachers knowing the students, being treated fairly, dealing with bullying 

behaviours in the school  

 

b) relevance of and interest in learning, for example, learning that connects with the lives of young people, 

is interesting, meets learning needs  

c) capability and control in own learning, for example, experiencing a sense of achievement, having 

expectations of achievement, having a choice in learning and assessment, having input into the 

classroom program  

d) availability and accessibility of help if needed, for example, social and academic support, helping other 



students, receiving help from other students  

e) opportunities, for example, contributing to and participating in class, school and community activities, 

decisions and projects.  

 

 

How does it work? 

 

Student opinions are gathered about the climate of the school. Consideration needs to be given to the 

year level and the number of respondents.  The team’s task is to make sense of the data and identify 

what is working well and what needs to improve. Schools can use this analysis to set priorities and 

target actions to achieve better outcomes for all young people. 

 

 

 

Looking at the school climate: increasing a sense of capability, achievement and control in 

learning 

Level What actions are in 

place to promote a 

sense of capability, 

achievement and 

control? 

What decreases 

the likelihood of 

a young person 

having a sense of 

capability, 

achievement and 

control? 

Areas to 

address 

Curriculum, 

teaching 

and 

learning 

   

School 

organisation 

   

Community 

links and 

partnerships 

   

 

 

 

 

 

Looking at the school climate: enhancing relationships 

Level Prevention: 

What opportunities 

do students have to 

build relationships 

with teachers, students 

and other school-

based personnel? 

Intervention: 

What action is 

currently taken when 

a young person’s 

social isolation, or 

absence from school 

is recognised? 

Risk: 

What policies, 

programs and 

practices 

decrease the 

likelihood of 

positive 

relationships for 

students? 

Curriculum, 

teaching and 

learning 

   

School    



organisation 

Community 

links and 

partnerships 

   

 

 

  

Looking at the school climate: promoting relevant and stimulating learning and opportunities 

for participation 

Level Prevention: 

What action is taken 

to promote 

engagement and 

participation? Are 

any students 

excluded from this? 

Intervention: 

What action is 

currently taken 

when a young 

person is not 

engaged or 

participating? 

Risk: 

What policies, 

programs and 

practices 

decrease the 

likelihood of 

meaningful 

engagement 

and 

participation? 

Curriculum 

teaching and 

learning 

   

School 

organisation 

   

Community 

links and 

partnerships 

   

 

Looking at the school climate: priorities for action 

THEME Priorities 

Promoting a sense of capability, 

achievement and control in: 

a) curriculum, teaching and learning  

b) school organisation  

c) community links and partnerships  

 

Promoting quality relationships in: 

a) curriculum, teaching and learning  

b) school organisation  

c) community links and partnerships  

 

Promoting relevant and stimulating 

learning and opportunities for 

participation in: 

a) curriculum, teaching and learning  

b) school organisation  

c) community links and partnerships  

 

 

 

 



Strengthening teacher–student relationships 

 

The aim of this action is to allow professional learning teams to reflect on how well they know 

their students and to build relationships with young people, in particular with those who may 

be struggling to stay connected to school. 

 

Who is involved? 

 

Class teachers and professional learning teams. 

 

Why is this important? 

 

The research is clear, teachers matter and good relationships with teachers are a key factor in 

keeping young people connected to school and learning. The more students like their teachers 

and feel that their teachers care about them, the more they enjoy school and find it interesting. 

 

Young people who struggle to stay connected to school want teachers to: 

 

a) be understanding and supportive of the whole person  

b) be confident and knowledgeable  

c) use a relaxed teaching style  

d) have a sense of humour  

e) communicate well and explain things clearly  

f) show kindness  

g) know their students  

h) help them with thinking and learning  

i) give them time to learn.  

 

 

How does it work? 

 

There are many competing demands on teachers’ time, however the need to build relationships 

with young people who are not well connected with learning is a key issue. 

 

Use the following questions to consider how relationships with young people who are 

struggling to stay connected to school might be strengthened. 

 

a) When was the last time I spoke to that student in a friendly, supportive manner?  

b) How often have we spent time together talking about something that is important to the 

student?  

c) When was the last time I did something nice for or with that student?  

d) What is the student’s favourite film, music, school activity, football team, sport, etc.?  

e) Who are the student’s best friends, worst enemies, or casual acquaintances?  

f) What does the student feel he or she is good at?  

g) What does the student think of his or her schoolwork and learning in other subjects?  

h) What are their real interests in learning?  

 



 

Supporting transitions 

 

The aim of this action is to review how schools support young people, arriving at a new 

school or coming back to school after a period of absence, to connect to learning and 

experience supportive relationships. 

 

Who is involved? 

 

Teachers, new students entering the school, students who miss school for a period of time, 

students entering secondary school and families. 

 

Why is this important? 

 

Educational transitions result in significant shifts in interpersonal relationships and academic 

expectations. Some young people experience transition as a ‘new start’ with positive 

outcomes. Some young people who become disconnected from school have experienced less 

positive transitions during their school life. Young people who have experienced multiple 

transitions in primary school might require additional support in the transition to secondary 

college. 

 

Poor transitions are largely a result of: 

a) a mismatch between what a student has learned and what they are expected to know and do, 

leading to a sense of failure, boredom or embarrassment  

b) failure to establish supportive relationships with teachers and/or peers.  

 

 

How does it work? 

 

This action requires a team in the school to review the practices and procedures for 

supporting and tracking the progress of young people who have newly arrived at the school, 

had periods of absence or experienced multiple transitions. 

 

Use the following questions to help with the review. 

 

a) How do the teachers link with the family during transition?  

b) How is the family made to feel comfortable with the school?  

c) How does the school communicate early successes to the student and the family?  

d) Who is responsible for ‘keeping an eye on’ and supporting students who have recently 

arrived at the school?  

e) Does the school have a clear process for assessing the learning needs, interests and styles of 

young people who have recently arrived at the school?  

 

Family–school relationships 

 

The aim of this action is to strengthen family–school relationships. 

 



Who is involved? 

 

School leadership team, teachers, families and young people. 

 

Why is this important? 

 

There is widespread agreement that families have a central role in young people’s 

educational development and that meaningful home–school collaboration helps to facilitate 

better educational outcomes. However, schools can be intimidating places for some families.  

 

How does it work? 

 

The question of who will play a leadership role in strengthening family connectedness to 

school and the collaboration between home and school needs to be considered. This role will 

involve strategic planning, development and implementation of coordinated actions.  

 

 

Example of actions working with families: 

 

Awareness 

a) 1Family newsletters: 

• ensure diversity of students’ achievements are reported 

• ensure availability in different languages of school community - families are usually willing 

to assist with this 

b) Local newspaper stories about school activities 

c) Handbook to begin each school year  

d) learning, programs and opportunities, and background policies and rules 

e) One-page handouts on child and youth development, school policies, etc. 

f) Special letters or phone calls to invite parents to school events 

g) Home visits to express interest in and improve students’ comfort and 

h) progress at school 

i) Web-based learning portfolios showcasing student work 

 

Cooperation 

a) Families sharing learning, planning and progress – learning portfolios, 

b) expos and celebrations 

c) Welcoming school environment for families, visitors and students alike 

d) Social events for families to meet other families 

e) Telephone contact to report on student successes and improvements 

f) Family drop-in ‘space’ where families can get information, meet and help 

g) other families 

h) Parent and carer opinion surveys to identify needs and issues 

 

Collaboration 

a) Home–school liaison when planning learning program and practical support 

b) School welfare personnel assisting families with community or welfare 

c) agencies to identify and arrange outreach services 

d) Parent and carer participation in school improvement planning and action 

 



 

Providing relevant, stimulating learning options 

 

 

The aim of this action is to create learning options within school that cater for the diversity 

of young people. 

 

Who is involved? 

 

Professional learning teams, young people and, in some cases, community members. 

 

Why is this important? 

 

Quality pedagogy and teacher–student relationships are the most significant factors in 

improving academic and social outcomes. A student’s sense of engagement and enthusiasm 

increases when the activity is relevant, connects with their lives and is intellectually 

demanding. The emphasis on practical problem solving with real outcomes and engaging 

with the ‘real world’ is highly valued by students. 

 

How does it work? 

 

There are many examples of schools creating relevant, stimulating and flexible learning 

options for young people. There are different tools to assist in the development of these 

learning options.  

 

Student action teams 

 

The aim of this action is to provide a student-centred and active educational approach to 

community-based learning and connection to schools. 

 

Who is involved? 

 

A group of students working together with teachers on school and community projects. 

 

Why is it important? 

 

Key challenges that face schools are enhancing student engagement in learning and reducing 

the risk of alienation and isolation. Student action teams address these challenges while 

increasing knowledge, skills, attitudes and connectedness to school. 

 

How does it work? 

 

The selection of activities to be pursued by each student action team can be decided by the 

team and will depend on the issues that arise in their school and local area. A ‘how to’ manual 

has been developed to help schools establish and maintain student action teams.  

 

Student action teams are based on the following concepts: 

 

a) students can make serious and important decisions  



 

b) students can do important and valuable things – they have the skills, expertise and a 

knowledge of their community  

 

c) important action can be taken as part of student learning in school – community-focused 

research and action is an appropriate educational approach for schools.  

 

Academic assistance: tutoring or learning coaches 

 

The aim of this action is to provide academic support for young people. 

 

Who is involved? 

 

Teacher, student and, in some cases, a learning coach at school or from the community. 

 

Why is it important? 

 

Some young people need greater levels of support to help with their learning. One of the 

main reasons for young people leaving school is falling behind in their work, the frustration 

of failing in class and feeling that there is little point in trying. Young people who most need 

academic assistance are often those least likely to access such assistance. 

 

How does it work? 

 

Academic assistance can be provided by adults in the community who are trained volunteers 

to work with individual or small groups of young people to assist with their learning. The 

use of computer technology is highly valued by young people developing literacy skills. 

 

Academic assistance works best when: 

 

a) it is designed to meet a valued goal  

 

b) it is delivered in a small group or individually  

 

c) it is designed to mesh with what young people are learning in class  

  



 

 

BEST PRACTICES 

 

Best practice 1: Title 

Dear partner, if you one of the best practices you provided earlier for the dimensions fits 

this Chapter, please adapt its description to be placed here. 

 

Best practice 2: Title 

 

 

Best practice 3: Title 

 

 

  



Chapter 4 - Actions for working with individual young people 

and their families 
 

 

 

This chapter focuses on actions that can be used when working with individual young people 

and their families. Schools will play a leadership role in these actions and they can be used 

in partnership with other education providers and agencies. 

 

Teachers know when a student is at risk of disengaging from school. The signs are varied 

and do not always predict a negative outcome but could include, for example, falling behind 

in work, missing class, being late for lessons, harassing other students, withdrawing from 

activities, appearing alone, showing disruptive or violent behaviour, or being distracted, 

upset or angry at school. 

 

The actions are designed as processes for change to enable teams in schools and communities 

to reflect on, review and strengthen practices for working with individual young people and 

their families. 

 

Connecting with key adults 

 

Some young people need a greater level of support and intervention than others. Effective 

intervention can only occur if the student’s needs are understood. 

 

A procedure to assist young people struggling to stay connected to school 

 

Answering the following questions can help to build a picture of the student in question. 

 

a) Which teacher or adult in the school has a good relationship with the student and could have 

this conversation?  

b) What’s happening in the student’s life that might be affecting attendance and/or engagement 

and achievement at school?  

c) What are the student’s learning needs?  

d) How effectively is the student able to engage with the class program?  

e) What actions have already been tried or what is already in place to support the student?  

f) What additional actions are needed to support the student and family at this time?  

g) How can these actions be activated?  

h) How will they be monitored and when will they be reviewed?  

 

What are the steps? 

 

Step 1 - the staff member who is concerned informs the student wellbeing nominee, for example, the student welfare 

coordinator, pastoral care teacher, or coordinator.  

 

Step 2 - the student wellbeing nominee talks with the student in order to begin the process of understanding their 

learning needs and health and wellbeing issues. 

 



If the matter is not resolved: 

Step 3 - the student wellbeing nominee and the student agree that there needs to be a planning meeting and that the 

student can invite others including parents, favourite teacher, advocate or friend. 

 

If the matter is not resolved: 

Step 4 - the student wellbeing nominee and support teacher negotiates with the student and family (if appropriate) 

for more intensive support. 

 

 

Assessing learning needs, styles and interests 

 

The aim of this action is to discuss with young people what they perceive their strengths to be in different 

facets of learning, how they like to learn and what they are interested in learning. 

 

Who is involved? 

 

A teacher who has a good relationship with the student. Young people are often more likely to have these 

conversations when they are doing other activities, for example, working in the art room or workshop or 

after sports, rather than sitting down in a face-to-face interview. 

 

 

Why is this important? 

 

Assessing a student in this context provides an opportunity to discover their strengths and use this 

information in partnership with the student, their family and others in the support network to design the 

individual learning and support plan. 

 

It is important to think about the kind of skills and competencies that are going to enable young people to 

‘get on’ rather than just ‘get by’. 

 

How does it work? 

 

Formal testing is likely to be a barrier at this early stage and could further exacerbate feeling under pressure 

and a negative experience of school. It is better to focus on building relationships with teachers and 

understanding learning needs, interests and styles through conversation rather than trying to measure 

learning deficits in what would be a very uncomfortable ‘test environment’.  

 

Communication Strength  Improvement needs 

What sort of things do 

you like reading? 

Do you get a chance to 

listen to stories? 

When do you enjoy 

writing? 

What sort of writing would 

be useful for you right 

now? 

  



Do you find writing difficult? 

Can you give me an 

example? 

Do you find class 

discussions helpful? 

Do you like presenting your 

ideas to the class? 

Do you like to learn from 

pictures, diagrams and 

movies? 

What happens when teachers 

give you things to read, or 

write things on the board? 

Key competencies Strength Improvement needs 

Do you like working with 

others or do you prefer to 

work on your own? 

Do you like working out 

problems? 

Are you good at maths? 

What do you like? 

What do you find 

interesting? 

What helps you do things 

like projects? 

Do you like to try things 

out and see how they 

work? 

Do you like making 

things? Could you give 

me an example? 

Are you good at 

memorising things? 

Do you find it takes a 

while to ‘get’ new ideas? 

Would you say you were 

organised? 

What would help? 

What are you like with 

computers? 

Do you find it easy to 

write things using a 

computer? 

What do you find 

interesting and would like 

to know more about? 

  

 Strength Improvement needs 

Have you any ideas about 

what things you’d like to 

do when you’re a bit   



older? 

What would help you be 

able to do that? 

Would you be interested 

in getting some 

experience in a part-time 

job? 

What sort of experience? 

What sort of activities 

would you like to get 

better at? 

Are there new things 

you’d like to be able to 

do? 

 

 

 

Mapping support network 

 

The aim of this action is to create a network of key adults to create opportunities for a student and 

support their academic and social development. 

 

Who is involved? 

 

Implementing Action 2 and Action 3 will have resulted in two people (a welfare team member and a 

teacher) having conversations with the student and their family. There could also be a relationship with 

other workers in the community. Depending on the needs identified in both of these processes, and the 

existing relationships, it might be a good idea to invite key players to be part of a support network who 

can meet regularly to review progress. 

 

Why is this important? 

 

Partnering as a way of providing social and academic supports for young people is crucial, and ensures 

that students are embedded in a supportive network of individuals. There are people with all sorts of 

expertise in the school community – how can they be brought together to support learning and 

wellbeing for young people? Teachers play a particularly important role in this network because they 

can bring about changes within the classroom and school that will make a difference for individual 

young people. 

 

Supportive communication helps young people and their families develop a sense of control over 

stressful circumstances because they: 

 

a) see learning options  

 

b) gain skills and competencies  

 

c) recognise that help is available  



 

d) know that they are moving ahead.  

 

How does it work? 

 

Once a support network is established, the profile of individual learning needs, styles and interests is 

completed, and conversations about health and wellbeing issues are underway, members of the support 

network in partnership with young people and their families can begin to create a learning plan with 

appropriate support mechanisms. 

 

Figure 6 shows the steps in the support network process: 

 

a) use the individual profile to establish priorities  

 

b) map this against learning options available in the community  

 

c) design the learning and support plan with the student and family.  

 

 

Elaborating individual plan 

The aim of this action is to build up, over time, a picture with the student of their strengths, likes and 

dislikes, what is going well and not so well at home, school and with friends, and the state of their 

health and wellbeing. It should be done in conjunction with Action 4: Identifying a student–family 

support network. 

 

Who is involved? 

 

The Resilience Framework presented in this action is designed to be used by staff qualified in student 

welfare and the secondary school nurse. 

 

Why is this important? 

 

Assessing a student in this way provides an opportunity to build up a picture of their life and use this 

information in partnership with the student, their family and others in the support network to design an 

individual learning and support plan. 

 

If negative factors outweigh positive factors in three or four of the ‘worlds’ – school, home, peer and 

inner worlds – the student is going to struggle to stay connected to school and will need intensive 

support. The positive side is that if there are protective factors or strengths in two or more worlds, they 

may compensate overall for other difficulties. 

 

How does it work? 

 

The questions and guidelines for the Resilience Framework are flexible and the conversation should 

be as natural and authentic as possible. It is not a ‘tick the box’ assessment, nor is it a diagnostic tool. 

The focus is on active listening and understanding what is going on in a student’s life at school and 

home, with their peers, and with their own health and wellbeing. 

 

Important school policy considerations when using this tool include: 



 

a) privacy  

 

b) confidentiality  

 

c) management of information between organisations  

 

d) referral procedures  

e) appropriate support. 

 

 

Home – School relation 

 

The aim of this action is to strengthen and, in some cases, rebuild the relationships between families 

and schools and to support families. 

 

Who is involved? 

 

A home–school liaison person, a small number of young people and their families, and teachers at 

school. 

 

Why is this important? 

 

Some parents of young people who have poor patterns of attendance at school have quite negative 

experiences of school themselves. Families find themselves struggling to meet school expectations and 

being in conflict with their children over school matters. This action strengthens the relationship 

between home and school and supports parents to work towards keeping young people connected to 

school. 

 

How does this work? 

 

To develop collaborative home–school partnerships, time is needed for parents and teachers or a school 

liaison person to develop mutual trust and work together. 

 

Guiding principles for engaging families: 

 

a) keep the focus on success and improvements in the student’s learning in school  

b) listen  

c) be non-judgemental  

d) recognise the expertise that parents have  

e) work towards seeing the family’s perspective and encourage them to become engaged in the decision 

making  

f) offer practical help, for example, transport, links to other services  

g) be sensitive to and show respect for the cultural backgrounds and difficulties experienced by young 

people and their families.  

  



 

 

BEST PRACTICES 

 

Best practice 1: Title 

Dear partner, if you one of the best practices you provided earlier for the dimensions fits this 

Chapter, please adapt its description to be placed here. 

 

Best practice 2: Title 

 

 

Best practice 3: Title 

 

 

  



 

Chapter 5: Actions for strengthening partnerships between school and 

the community 
 

Many of the successful learning programs provided alongside school programs are designed for young 

people in Years 9 and 10. The options for younger students are less developed and fewer in number, 

which often translates into young people spending lengthy time out of school, high transience between 

schools or short-term attendance in community programs. Ideally, young people are connected to 

learning programs before they lose contact with school. Once students disconnect from school, efforts 

to reintegrate are difficult and very time-consuming. Furthermore, if left until this stage, relationships 

can be so damaged that young people and their families may want no further contact with the school. 

 

The need for planning school–community partnerships for this younger age group is clearly evident. Taking 

a school–community perspective broadens the possible responses by drawing on collective resources and 

expertise. This section provides actions to support the planning process and partnership arrangements. 

 

An underpinning principle of good practice is to build the partnerships before young people become 

disconnected. Learning options that are offered outside or alongside the school must be considered as 

real learning options for young people, not as ‘alternatives’ or ‘add-ons’ or ‘less than’. 

 

The actions in this section are designed as processes for change to strengthen partnerships between 

schools, other education providers and agencies. 

 

 

 

Creating a clear purpose: a shared agenda 

 

The aim of this action is to assist the network to develop a shared agenda for action. 

 

Who is involved? 

 

Network members. 

 

Why is this important? 

 

If partnerships are to be successful, they must have a clear purpose, add value to the work of partners and 

be carefully planned. Mismatched expectations cause frustration. So, it is important to analyse and name 

what it is that people are aiming to do or explore together. Confusion about desired outcomes can result 

from a lack of clarity in agenda. Different ways of seeing the problem result in different approaches to 

solutions. The importance of a shared framework for action allows for a diversity of activities, yet at the 

same time creates a common purpose and a sense that people are working towards common goals. 

 

How does it work? 

 

A network is in a strong position to: 

 

a) map existing learning options and create a directory of programs and resources  

 



b) increase the range of opportunities for engaging young people in learning, using the resources of 

different schools/settings for more specialised learning  

 

c) create shared project-based learning across sites which have real outcomes for young people and the 

community  

 

d) articulate why certain programs are chosen and what they are designed to achieve  

 

e) specify learning goals and how these programs build opportunities for essential and authentic learning 

– these must be clear to teachers, young people and families, and other community members who are 

engaged with the projects  

 

f) forward plan the timing of activities so that teachers and young people know what options are available 

and when  

 

g) connect learning programs with health and welfare agencies to provide timely and responsive support 

to young people and their families  

 

h) avoid program stigmatisation by ensuring that programs are integral to the curriculum offerings as a 

whole, that is, part of the timetable and not an ‘add-on’ or ‘less than’ option  

 

i) create community opportunities for young people to share their learning with others through, for 

example, presentations, celebrations, forums and multimedia documentation. 

 

 

 

 

 

Developing protocols to support partnerships 

The aim of this action is to create protocols between schools and other education providers. 

 

Who is involved? 

 

Schools and other education providers and agencies. 

 

Why is this important? 

 

Agreements and protocols between organisations are needed to make explicit some of the shared 

understandings and practices used to support the learning and duty of care of young people. The 

process of developing protocols is important as it generates the necessary dialogue between partners 

to ensure that there is agreement and understanding of the key issues. 

 

How does it work? 

 

Established protocols identify: 

 

a) what is available  

 

b) when it is available  



 

c) what it will achieve  

 

d) where it might lead  

 

e) what one has to do to access that option  

 

f) who to contact  

 

g) who will be responsible for the student  

 

h) duty of care  

 

i) resource allocation  

 

j) how it connects to school 

k) what steps to take and who has responsibility for what 

 

Sharing good practice 

The aim of this action is to facilitate the dissemination of good process and good practice. 

 

Who is involved? 

 

Network members. 

 

Why is it important? 

 

Networks have a key role to play in supporting innovation and development. Sharing practice is a 

crucial step in building relationships, awareness of what each other are doing and disseminating the 

‘how to’. This is hard work, but when done well it multiplies people’s efforts. Community networks: 

 

a) build relationships between local practitioners and organisations  

 

b) build relationships with local young people  

 

c) provide awareness of local issues from different perspectives  

 

d) create links with local resources – concerned people, social capital, volunteer hours, business support 

in cash or kind  

 

e) offer real examples of what works and what does not work.  



 

 

 

 

 

BEST PRACTICES 

Best practice 1: Title 

Dear partner, if you one of the best practices you provided earlier for the dimensions fits this 

Chapter, please adapt its description to be placed here. 

 

Best practice 2: Title 

 

 

Best practice 3: Title 


